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1. INTRODUCTION

How does someone begin their teaching career in Communication Theory?
This question, posed initially, can itself be the subject of further questioning,
as there may not be a single answer, but rather a whole set of personal trajec-
tories marked by social and political influences, as well as life choices and,
potentially, all sorts of random choices and chance occurrences that lead a
person to the classroom—and, in particular, to a specific discipline. Similarly,
biographical resonances would be beyond any answer that seeks any degree of
possible generalization.

At the same time, a closer look might reveal the need for this question when,
in dialogue with previous studies such as those by Hickson and Stacks (1993),
Costa (2003), Russi-Duarte (2010), one perceives the delineation of specificities
linked to this type of teaching, especially in its epistemological dimension, in
the question of what constitutes a theoretical knowledge of Communication.

Courses related to the field of Communication are bachelor’s degrees, not
teaching degrees, and therefore do not offer the option of teacher training. In
this field, there is no figure of a graduate who will necessarily immediately work
in education and would have the option of taking courses related to Education
during their training. Since these courses are not geared towards teaching,
the choice of an academic career—and therefore, entering the classroom at
some point in the future—does not seem to be among the major concerns
of students. The academic prestige of the course Communication Theory, notes
Baptista (2003), tends to be low, seen by students as curriculum clutter.

At the same time, the specific importance of this discipline as a microcosm
of epistemological and formative issues in the field of Communication makes
it necessary to take a closer look at it in order to understand what is brought
into the classroom. As Bachelard (1976) recalls, the teaching of a science is
one of its fundamental constitutive factors—in other words, in the words of
Barthes (1987), science is what is taught.

Furthermore, hooks (2013) recalls the political dimension of theory as a
mode of autonomous and dialogical elaboration of a critical understanding
of reality, as well as the possibilities of mobilization and action in the face of
broader societal issues. The act of teaching, in particular, is widely highlighted
by the philosopher as a space not only for the construction of knowledge, but
also for affects and actions linked to the intersection of forms and life histories.

It is with these questions in mind that the question arises regarding the
conditions under which a person becomes a professor of Communication Theory:
it is not a biographical dimension, but a field trajectory—without neglecting,
of course, the intersections between them. This research develops from these
concerns.

This text outlines some aspects of teaching practice in Communication
Theory in university courses in the field, focusing on the conditions at which
this activity begins. Based on the responses of 37 professors to an online
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questionnaire, made available on some of the main discussion lists in the
field, Intercom and Compés, supported by bibliographic research, the paths,
choices, and contingencies present in the conduct of teaching the discipline
were analyzed, highlighting (1) the specific prior preparation for teaching the
discipline, (2) the institutional conditions that led to taking on this subject,
and (3) the initial challenges faced, as well as the conditions for its continuity.
This text seeks to continue studies previously carried out on the syllabi and
programs of the discipline, its political-historical derivations, and epistemological
articulations with the Communication Epistemology Working Group of Compos
(Martino, 2011; 2012; 2018a; 2018b; Souza; Martino, 2025).

It is worth pointing out, as a starting point for the analysis, three notes
regarding the focus and limitations of this text.

First, it is worth mentioning some methodological points—a broader discus-
sion would require a separate text, but it would not be possible to omit this
aspect. Initially, a questionnaire was formulated and applied online as part of
a broader, ongoing research project on the teaching of Communication Theory
in Brazil. Two of the questions from this questionnaire are addressed in this
text: How did you begin teaching this course? Was there any prior preparation in the
area of teaching or didactics?, followed by another, In what way are your research
activities (including, possibly, involvement in networks and groups) veflected in your
classroom practice?

In addition to these questions, respondents were asked, if possible, to submit
the course syllabi and teaching programs. It is understood that the definition
of topics often involves various institutional decision-making processes that are
not always immediately accessible to those who teach—for example, depending
on the institution, there is greater or lesser flexibility to alter programs and
syllabi. Since the analysis of these programs, as done elsewhere (Martino, 2012),
requires a specific methodology, it is understood that, for reasons of focus and
scope, it would not be possible to address it in this text.

The questionnaire was sent to the email lists of Intercom and Comp6s, two
of the main research entities in the field of Communication. In addition, it was
also personally addressed to professors of the discipline specifically mentioned
as such on the websites of all Postgraduate Communication Programs in the
country. Thirty-seven responses were obtained, from which this research is
organized.

Secondly, as indicated, the teaching practice of a discipline is situated at
the intersection of field agencies (Bourdieu, 2017) relating, on the one hand, to
the epistemological conditions of a given area and, at the same time, to social
and political aspects, in tension with institutional and market issues present in
university teaching. The teaching of a discipline is therefore not isolated from
other conditions, and the focus here, although restricted to a specific moment
and subject, does not lose sight of this horizon. Not all responses are quoted
verbatim here: in the case of several responses with similar meanings, only the
most complete or representative one was included.
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Finally, there is no intention to generalize the results outlined here. The
number of participants in the study, 37, is linked to a qualitative analysis without
seeking numerical representativeness in terms of the number of Communication
Theory professors. Since participation was voluntary through open invitations on
discussion lists in the field, the number of respondents is understood here as
research data, as it suggests the difficulties and possibilities—of time, interest,
or willingness—for engaging with the research, between the desire to discuss
one’s own practice and the almost infinite demands of time in the job market.
In this sense, there was no intention of sample representativeness, as the focus
of the question, from the beginning, was on seeking specific information. In
order to establish greater proximity to the experiences of the interviewees, while
preserving their identities, fictitious names were assigned to the participants.

In what follows, we initially highlight (1) an overview of the issues related
to the teaching of Communication Theory, then move on to the analysis of the
responses, highlighting (2) the conditions for entry into and adherence to the
discipline and (3) the symbolic value of the subject and its institutional place
in the demands for teaching Communication Theory.

2. QUESTIONS ABOUT TEACHING AS PART OF THE
PRACTICE OF THE DISCIPLINE

When examining studies on the teaching of Communication Theory, one
aspect that initially stands out is its temporal distribution. Defining founding
dates or origins is always a subject of discussion, as Bourdieu (2017) reminds
us that it involves a dispute between classification criteria. Bearing this caveat
in mind, in the case of the teaching of Communication Theory, it is possible
to indicate the beginning of discussions on the subject in texts by Pignatari
(1971) and Lins da Silva (1979), continuing uninterrupted to the present day
(Martino, 2018a).

These works present themselves, in a way, as a discontinuous line, exhibiting
diverse conceptions, focuses, and points of view related to the problems that
demanded reflection at each moment. However, there seems to be a continuous
tension, present in these studies, between two lines of force.

On the one hand, studies on the teaching of Communication Theory
point to the need for the formulation of a discipline with sufficient dynamism
to deal with a constantly transforming media environment, which continually
challenges both what would be the canon of the discipline, but also the place
of the subject in university courses (Trivinho, 2001; Felinto, 2011). The pedagog-
ical challenge of the Communication Theory discipline would be to establish
a critical dialogue between the theoretical propositions in circulation and the
contemporary media and communication scenario.

On the other hand, it is a university discipline, linked to the specific
movements of the academic field, such as defining what will be taught, the
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approaches and readings to be programmed, and, in didactic terms, the concern
with working with this knowledge to make it meaningful for classes of students.
It would also be possible to add, in this second aspect, everyday elements in
teaching matters, such as the teaching regime and working conditions, or the
demands of deadlines, schedules, and assessments, among others.

Academic production on the teaching of Communication Theory allows us
to recall that, at the intersection between theoretical-disciplinary and didactic
issues, lies a teaching subject, marked by a specific trajectory, diverse training,
and shaped by the social influences that constitute them along with their
historicity. In practice, this involves professors who find themselves daily in
Communication courses, facing a classroom, challenged by the gaze of students,
the learners, in the expectation of a dialogical construction of knowledge called
Communication Theory, using various strategies for this purpose (Martins; Silva,
2012; Bauman, 2023).

However, there are characteristics specific to the teaching of Communication,
especially Communication Theory, that demand specific attention—without
neglecting, of course, contributions from other areas and disciplines. One of
the characteristics of the constitution and delineation of the boundaries of a
field of knowledge is the concern with the teaching of the knowledge produced
within it. Thinking in terms of the notion of an academic field, according to
Bourdieu (2021), one aspect of defining symbolic boundaries is the establishment
of legitimate—and, in a way, exclusive—spaces for the circulation of knowledge
in a field among its peers, which also means contributing directly and practically
to the training of new and future participants in that field.

The existence of similar concerns in other fields, as shown by Dau (2015)
and Almeida (2016) in Literature, Barros (2018) and Cavalcanti (2021) in
History, Tavolaro (2013), Reis (2015) and Oliveira (2016) in Sociology, or Flor
and Cassiani (2016) in Chemistry, suggests that the question of teaching a
theoretical discipline, if it enters into dialogue with aspects of Education, also
develops within its own institutional and epistemological boundaries.

It seems important to highlight, in this respect, the disciplinary specificity
of Communication Theory. In courses linked to Communication, this subject is
usually located in the initial semesters, placed among the theoretical, preparatory,
common subjects, or some similar nomenclature, according to the denomination
of each institution. It therefore dialogues with other formative disciplines, but
is not always associated with practical subjects. The variations regarding the
dialogues—or dichotomies—between theoretical and practical subjects depend, to a
large extent, on the ways in which this issue is addressed in each institution, as
shown, among others, by studies by Heisler and Discena (2005), Sadoff (2014),
Fuss (2014), Y. Maia et al. (2017), Myers (2022), Gray (2023), or J. Maia (2023)
on the strategies adopted in the teaching of Communication Theory.

Communication theory presents itself as a discipline with relatively unde-
fined contours, as already indicated, among others, by Franca (1994; 2001),
Lima (1983, 2001) or Martino (2012; 2018b): it is the only theoretical discipline
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exclusively focused on Communication studies, while at the same time being,
in a way, devoid of a consensus regarding what its specific canon would be—
insofar as one could speak of the “classics” of Sociology or Anthropology—and,
therefore, allows for a series of interdisciplinary dialogues. This poses some
additional challenges.

Thus, the person who takes on the teaching of the subject may find
themselves facing the challenge of dealing with a subject with relatively unclear
contributions and, at the same time, considerably broad in terms of focus. It
is in this sense that Communication Theory can be understood as a kind of
microcosm of broader epistemological questions within the field, concerning
the possibilities of defining a specific object—what is studied in Communication
Theory?—and the theoretical contributions aimed at its constitution and analysis,
objectified in the question: Why is this theory ‘of Communication’

These questions, even if not directly addressed in the classroom, are brought
there insofar as they govern not only the programmatic constitution of what
will be taught, but also refer to the processes of institutionalizing knowledge
associated with certain discursive practices—in other words, the constitution,
reconstitution, and continuation of a theoretical discourse on Communication
objectified in the classroom space in each class taught.

The establishment of continuity within a field of knowledge, in this sense,
is linked to the field’s capacity to train new participants, either by attracting
them through its specific prestige within the relative hierarchy of fields, or
by showcasing its specificities and dynamics. In the dynamics of the academic
field, this is achieved through the establishment of university courses focused
on a particular theme, thus guaranteeing the legitimacy, in fact and in law, of
that knowledge.

However, none of these backgrounds necessarily prepares students for
teaching: formal academic training produces researchers, not teachers, just as
market experience can train professionals, but does not necessarily contribute
to teaching experience, as Vocate (1997) pointed out decades ago. Furthermore,
it could be argued that the very requirement of a degree to teach in higher
education dates from the early 2000s, reinforcing the possible questions in
this regard.

3. ENTRY REQUIREMENTS AND ADHERENCE TO THE
COURSE

In the Brazilian university model, teaching is generally the gateway to an
academic career. Although based on the three pillars of teaching, research, and
outreach, the predominance of the first element is noticeable, as the career of
a researcher, independently, is not usually considered within the university. To
some extent, the most common practice is that of the professor who researches,
not necessarily the researcher who finds in teaching an extension of their
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research activities—and the aspect of outreach, due to its complexity, would
require specific texts to be addressed.

This scenario appears to be initially linked to an institutional and profes-
sional aspect.

The primary path to entering a university career tends to be teaching. A
well-established model in this scenario seems to be that of the adjunct lecturer,
that is, a contract focused exclusively on teaching activities, with hours allocated
for lesson preparation, but without a regime of partial or total dedication to
research. In private institutions, which make up the majority of the university
system, this regime is the most common, in contrast to public universities where
the person approved through a competitive examination has exclusive dedication
encompassing teaching and research activities—not to mention, in each case,
any management and organizational practices.

In this scenario, the beginning of teaching in Communication Theory
would be motivated by participation in competitions or selection processes
focused exclusively on this subject. Some of the respondents, in fact, began
directly in this discipline:

I began teaching the subject of Communication Theories in my first work expe-
rience as a professor, in 2009. My preparation for this activity took place when I
was in my doctoral studies, as I was a CAPES scholarship recipient and scholarship
recipients must complete a teaching internship (Emma, interviewee 01).

After passing a specific exam for Communication Theories, I started teaching
that subject in 2007. I have a degree in German Language and Literature from
the 1990s, where I found support in teaching and didactics, and that helped a
lot (and still helps) (Mariana, interviewee 11).

Through a public competition. The prior preparation was done independently
(Hamilton, interviewee 19).

Only four of the thirty-seven respondents began their teaching activities
in Communication Theory. It is noted that, in all three cases, it was a specific
opportunity to teach this subject as part of a selection process, with no prepara-
tion or training for it in any of the cases. A particularly representative response
is that of respondent number 24:

In 1994, I took a competitive exam for the area of Communication Theories. I
didn’t even have a specialization at that time (Catarina, interviewee 24).

It would be possible to initially question some of the reasons for this lack
of specific training. Firstly, the very notion of specific training can be called into
question, insofar as it is impossible to imagine what this would constitute in
practical terms, except in terms of courses or pedagogical workshops. Should
we then formulate a discussion of the epistemological foundations of the area?
The panoramic aspect generally assumed by the discipline? A didactic training
for teaching theoretical subjects? Questions of this nature are formulated insofar
as they can directly affect classroom practice regarding the scope and limits
of this discipline.
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In institutional terms, this is understood to be linked to the expectation
of the teacher’s adherence to the subject matter being taught—in this way, the
research carried out by the individual, as well as their trajectory of thematic
choices throughout their graduate studies, would be conditions not only for
academic legitimacy in the practice of teaching theory, but also for its episte-
mological possibility of objectification in the classroom.

These elements seem to become particularly relevant when relatively arbi-
trary aspects—or, its complementary opposite, chance—are linked to the begin-
ning of teaching Communication Theory. Although some public competitions
and selection processes in private universities indicate a search for teachers of
this discipline, the assignment of subjects may vary throughout the semesters.
Thus, a teacher hired to teach Communication Theory may be allocated, in
subsequent academic periods, to teach a related subject according not only to
the specifics of their training, but also according to current university issues.

Some respondents indicated that their lack of preparation for teaching the
subject was related to the fact that this assignment occurred unexpectedly, either
due to a direct institutional demand or some situation that led to unexpected
arrangements, resulting in their entry into teaching Communication Theory.

I started teaching when a coordinator at the college where I taught asked me
to teach. There was no prior preparation from the college, nor any teaching
methodology classes. The coordinator shared the literature of theories with me
(Mauro Wolf, De Fleur and Mattelart) and I prepared myself by studying the
literature (Jane, interviewee 37).

No, I'm a substitute teacher and, so to speak, the subject “fell into my lap” (Max,
interviewee 29).

The subjects were assigned to me; I didn’t have the opportunity to choose. There
was a conversation with the coordinator to talk, in general terms, about the 4
subjects I was assigned to teach. None in particular. But I received help from a
colleague who had taught that subject before me (Maria, interviewee 25).

Note, in this last response, the recourse to solidarity networks in order to
obtain some preparation for teaching Communication Theory. As an institu-
tionalized discipline and, therefore, endowed with a history—not only as part of
communication knowledge, but also within university spaces—Communication
Theory inevitably engages with a past, understood here as the symbolic capital
accumulated over decades of its presence in the academic environment, with
which the newly arrived teacher needs to engage.

It is at this point that the problem of the discipline’s specificity seems to
re-emerge: what would constitute preparation for the theoretical part of commu-
nication? In general, the elaboration of monographic research, from under-
graduate research to postdoctoral studies, involves a relatively organized set
of references from which the theoretical framework of the research is developed,
and not a panoramic approach like that which characterizes the discipline of
Communication Theory. In this sense, in the eyes of a hasty critic, the person
would be able to teach the theories with which they worked throughout their
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career, but not necessarily a whole set of concepts, without necessarily consid-
ering the various paths of the discipline, pointed out, among others, by LC
Martino (2007) or LM Martino (2011; 2012; 2018a).

The responses seem to suggest a certain equivalence between studying a
particular theoretical framework and the possibility of teaching Communication
Theory—a correlation, it’s worth noting, that cannot be ignored when
considering the possibilities opened up by training in this area. Some of the
questionnaire responses suggest this link between studying a framework and
teaching assignments:

I was a graduate student, I studied theory in that environment (Mariane,
interviewee 8).

Yes, prior preparation from the point of view of knowledge of Communication
Theories took place during the completion of my master’s research and, above
all, my doctoral research, the latter addressing the issue of the theoretical
training of the Social Communicator in the context of the University [Name],
a case study on the teaching of Communication at [Name of the institution].
From the point of view of didactics, I have been learning over the years of
experience (Fernando, interviewee 10).

The preparation consisted of analogous subjects from the master’s degree in
communication (Alex, interviewee 14).

However, there are some subtle nuances that might also be observable
from the responses.

In the folklore of classrooms and university corridors—unsystematic
spaces, but no less representative of academic decision-making—it is not
uncommon to hear that the person assigned to teach Communication Theories
based the course primarily on this or that theory (often their theoretical
research framework) to the detriment of others. Obviously, this type of
account cannot be taken as predominant, but rather as a symptom of the field
from which more elaborate questions can be addressed. The choice to work
with the discipline, in this sense, also seems to take into account personal
perspectives and the specific place of the subject within the university space.
This leads to the next point.

4. THE SYMBOLIC VALUE AND PLACE OF DISCIPLINE IN
EDUCATION

At the same time, it is worth noting that entry into teaching this subject
is also linked to the possibilities of adapting to other curricular components,
as well as to the pedagogical culture of each educational institution respon-
sible for characterizing what Hyland (2012) characterizes as disciplinary identity,
constructed at the intersections of the teaching and research subject with the
university research space where it is situated. One of the answers seems to more
closely contemplate this aspect, suggesting a high degree of epistemological
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indefiniteness rooted in the institutional perspective that presided, at a given
moment, over the place where the person taught:

My first teaching experience in the subject of Communication Theory was at
a private university, in a course whose pedagogical project did not correspond
to the reality of the students. At the time, the beginning of the 2Ist century,
the trend was to create fanciful names for subjects, in the belief that this was
enough to guarantee interdisciplinarity. (Currently I see that this is a hasty and
dazzled reading of Edgar Morin). Instead of “Communication Theory,” the name
“Scientific Foundations of Communication” was used. Encouraged by a discourse
that confused freedom with negligence, the syllabus was not followed. Instead of
discussing theoretical schools, the classes explored questionable notions of body
language and promoted debates about media based on common sense. There
was no prior didactic preparation. The assessments were arbitrary, as there was
no clear objective regarding the necessary skills and abilities. In practice, no
scientific training was carried out. Neither the students nor the teachers knew
exactly how that content could be useful (Elizabeth, interviewee 08).

My colleague’s response, due to its content, requires a pause for reflection
in order to process it.

Initially, the institutional conditions of teaching stand out, an aspect not
always present when observing Communication Theory issues from an epistemo-
logical point of view, but equally relevant when one remembers that discourses,
including theoretical ones, do not escape their social conditions of production.
Therefore, teaching the subject requires, first and foremost, an understanding of
the discipline’s attributions in relation to the body of knowledge of a course—
the interdisciplinary aspect mentioned by my colleague is representative of this
need to situate the discipline.

Upon beginning to teach the subject, under a different name, the colleague
observed a considerable thematic dispersion which, paradoxically, does not
present itself as a way of establishing interdisciplinary dialogues, but rather
as a limitation to the discussions to be held in class and to the pedagogical
issues addressed as a whole. It is certainly symptomatic that the result of this
disciplinary ambiguity is a misunderstanding of the objectives of the discipline,
as indicated by the respondent.

Again, invoking a hasty critical perspective, one could ask what leads a
discipline to face an identity crisis lasting more than fifty years, given that
similar points were raised at other times by Noetti (1972) or Epstein (1982).
At the same time, it is equally possible to ask to what extent the confrontation
of problems related to this matter should not be all the more incisive, consid-
ering that this is not an isolated phenomenon in Communication Theory, but is
reflected, from time to time, in questions raised within the field itself (Bonin,
2005; Santos, 2005; Temer, 2007).

These points seem to take on particular importance when considering
that the institutional movement towards teaching Communication Theory, as
found in some of the responses obtained in the questionnaire, suggests the
existence of components related to aspects of chance, sometimes bordering on
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randomness, present in the distribution of course assignments at the beginning
of the semester. There is a whole set of academic dynamics, including collab-
orative networks, but also field effects, that may be related to how courses are
distributed among professors. Although one may be aware of these aspects,
the focus here—the beginning of teaching Communication Theory—seems to
point to specific aspects of these university practices.

One of them would be the symbolic value attributed to Communication
Theory within the context of courses in the field. Based on the responses, it is
possible to work on some aspects. Communication Theory seems to occupy an
ambiguous space, a kind of territory under construction, between two concepts,
with a value that varies according to the conditions of its evaluation.

On the one hand, the discipline would be endowed with a high symbolic
value stemming from being a theoretical subject par excellence and, therefore,
restricted to people with the highest academic credentials, possessing a high
level of academic capital that would make them capable of dealing in the field
of theory.

I work at a private university and, when I started working there, being one of the
few professors in the area with a doctorate, I was assigned to theoretical subjects.
I have already taken courses and training in teaching for higher education. In
general, only professors with doctorates are assigned these subjects here at the
university (Carlos, interviewee 09).

I started teaching the subject when I took office in 2015. The preparation I received
was not in the specific subject, but in the teaching internship I did during my
master’s and doctoral studies for other subjects (Gabriel, interviewee 22).
Throughout my academic training, I felt the need to delve deeper into theoretical
discussions about communication from an early age. However, it was only during
my doctoral studies that I had the opportunity to propose research that funda-
mentally valued the theoretical discussion of the field. I began teaching Theory
(and Methodology) in my final year of doctoral studies, as an adjunct lecturer
at the University of [Name] (George, interviewee 17).

On the other hand, precisely because it is a theoretical subject, it would be
among the least prestigious among students, who seek a university education
that is progressively interested in practice as a starting point for a pragmatic
professional market and, to some extent, averse to theory—as Martino (2020)
pointed out elsewhere, university advertisements emphasizing practice from the
first semester or here you learn by doing would be representative of this discourse.
One professor’s response to the questionnaire reflects this theme, also indicative
of the expectations a person might have when starting to teach the subject:

There is still a stigma that theoretical classes are the opposite of practical compo-
nents, and students come to university very much stuck in the theory vs. practice
dichotomy, not to mention that these stigmas are also reinforced by professors
from fields whose components are more experimental (Lidia, interviewee 11).

Despite this aspect, three of the respondents indicated that they sought to
teach Communication Theory voluntarily, due to research interest in this area.

11
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In these cases, the entry was driven by the desire to teach this subject based
on previous experiences in higher education combined with the opportunity
to take on this discipline.

At this point, there is one aspect still to be addressed: the people who, in
their questionnaire responses, indicated having had some kind of preparation
for teaching Communication Theory. It should be noted that the concept of
preparation, in this case, seems to vary between specific training in the disci-
pline itself and the idea of training in pedagogy and didactics. The demand,
however, is still highlighted by the research participants themselves, even when
it comes to a voluntary pursuit of teaching this subject.

I started teaching communication courses in a technical subject, but since my
undergraduate studies, I had an interest in Communication Theories. After years
of teaching, a position opened up for Communication Theories, but I didn’t
receive any preparation in the area of teaching or didactics. Now, looking back,
I realize how much a subject focused on didactics is lacking. In areas that are
not teaching degrees, didactic knowledge is ignored. However, in postgraduate
programs, which are training programs for teaching in higher education, teaching
how to teach could be the norm (Sérgio, interviewee 30).

It is possible to revisit here the discussion from the first item regarding the
conditions for delimiting the symbolic boundaries of a field of study and question
to what extent the indication of the issue as a pedagogical problem—although,
it should be emphasized again, this dimension exists—cannot ignore some of
the demands for addressing epistemological problems in Communication that
manifest themselves in the teaching of Communication Theory.

5. FINAL CONSIDERATIONS

The analysis of the 37 responses given to the questionnaire suggests the
possibility of formulating some lines of argument, without any conclusive or
generalizing intentions, regarding the beginning of teaching in Communication
Theory.

From the beginning of the analysis, it is noted that most respondents (34)
indicate that they took the course either by chance or by institutional determi-
nation, with only three indicating a manifestation of will in this regard, which
leads to a question—for future discussions—about this absence. The course, as
defined by one of the people already mentioned, “fell into their lap,” without any
kind of prior preparation or direction in terms of adherence or research affinity.

Similarly, it is observed that the idea of preparation for teaching this subject is
associated, when applicable, with Master’s or Doctoral research, but not necessarily
within the scope of Communication Theory, indicating that the idea of training
is based on mastery of a specific theoretical field.

Issues related to Communication education seem to occupy a space that
has been diachronically consolidated in the literature on the subject, suggesting
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a constant—and justified—concern with the conditions of academic training
for future professionals and researchers, while simultaneously working towards
consolidating the symbolic boundaries of the field. Far from concluding any
discussion, it is understood that these results may propose new research questions
related to teaching conditions—a point to be connected with the professional
and academic scenarios with which Communication Theory, as a discipline and
area of knowledge, interacts.
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